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Instructions for “What are primary, secondary and tertiary activities?”
 (10 minutes)

Year 7
· Split class into groups or pairs 
· Ask them to sort out the cards in to three piles (idea is to see what ways they group jobs – showing there are a variety of ways to do this) – optional
· Spare cards are available for them to write on jobs they can think of
· Ask one group for examples
· Write down on the board these definitions:
Primary Activity:
Collecting and using natural resources

Secondary Activity:
Where natural resources are turned into goods which we




Can use

Tertiary Activity:
An industry that provides a service for people
Source: Waugh, David and Bushell, Tony ‘Key Geography New Connections (1998)
· Read the definitions out and make sure the class understand them provide an example if necessary

· The class then needs to rearrange the cards to fit the categories 

· Check they arranged the jobs into the correct groupings

· The definitions need to be written in their books with the examples and one they have thought of themselves
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Instructions for Steel Factory Location Starter

Year 8
· Choose which sheet to provide the class (differentiated along intelligence) 

· Remind the class they should remember/know the features needed when locating a factory 

· Explain verbally what they have to do:-

Read the statements on the right hand side of the sheet and write them into the correct box the sentence relates to 

· For the advanced sheet stress the need to summarise the sentences
· Ask the class if they understand the task; if they don’t explain again and if required do an example with the whole class
e.g. Iron ore, coal and limestone were nearby goes in raw materials box

make sure they understand the terminology

· If they need further help provide them with the exercise book New Connections page 47 to aid their memory of what types of things need to go in the boxes
· Go through the sheet with the whole class if it is felt to be necessary; especially to reinforce terminology and concepts

Alternatively 

This resource can be used to increase the pace of the lesson on the location of a factory by providing the information, graphics and boxes for the students.  It will save time on drawing and provide an alternative example.  Otherwise this exercise could be used as an extension for the quicker members as a further case study.  If this is to be used the students must first understand why the different features are examined before a factory is built.  In this case the resource must only be used in conjunction with the activities on page 47 after the information has been understood from page from 46 from the text book New Connections. 

Resource if required:

Waugh, David and Bushell, Tony ‘Key Geography New Connections’ (2001) pages 46-47
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Instructions for Export Starter (three levels of differentiation)

Year 9
Advanced (import and export with diagram and table)

Time: approximately 10 –15 minutes

· Ask the pupils to follow the sheet and verbalise the instructions for tasks one and two; provide an example for task one if necessary (task two already has an example which could be highlighted verbally if required)

· As the majority are nearing completion of the tasks; explain task three to the whole of the class:

Previous knowledge of what raw materials/ primary products and manufactured goods are must have been taught for this exercise to be done within the starter.

· If this has not been taught task three may be used but in the main section of the lesson.  

· In this case before the resource can be used a discussion using the products highlighted and other examples students can think of must be shown to be either primary products or manufactured goods with definitions provided.  

· Then task three can be used for the students to write down an explanation of these words and for them to show differences between countries using examples from the sheet

· Check the answers of all tasks via a group discussion and questions at the end and by checking individuals work through out the exercise

Resources: Red and green colouring pencils for the whole class

Medium (export only with diagram)

Time: approximately 10 minutes

· Explain to the students that they must shade in the exports from MEDCs red and those from LEDCs green.

· Ensure they understand what is meant by the terms:
exports

MEDCs

LEDCs

by asking pupils what they mean and providing a correct answer if the students do not know.

· Complete an example with the whole class if necessary

· Once completed use task two to introduce the concept of primary and manufactured goods including the differences in cost through a class discussion on the differences noticed 

· OR test the students knowledge to see if the can identify that the differences relate to the different categories of exports and their use of examples

· Check students answers by asking questions at the end of the exercise and by checking individuals working during the tasks

Resources: red and green colouring pencils

Basic (export only with table)

Time: approximately 5-10 minutes

· Verbalise the instructions for the first task providing additional information and completing an example with the class if needed

· Ensure they understand what is meant by the terms:
exports

MEDCs

LEDCs

by asking pupils what they mean and providing a correct answer if the students do not know.

· Allow the class time to notice the differences between the different products exported

· Hold a group discussion on the differences by asking them to identify similarities between all the products each classification of countries (e.g. MEDC or LEDC) export and the differences between the classifications (MEDCs versus LEDCs)

· Help the students identify the MEDCs manufacture high value products and LEDCs export low value raw materials and natural products ( i.e. things that are grown or located there – oil in the ground)

· Students should then complete task two, explain they should highlight the points raised in the discussion

· Use the focused discussion and task two to introduce the concepts of primary and manufactured goods
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Instructions for Weather Starter

Year 7
Time: approximately 5-10 minutes

· Explain to students that this exercise is to see if they remember which instruments measure the weather – they will have seen the instruments the lesson before

· Describe exercise number one; pupils have to draw lines matching the words to the correct picture (complete an example with the class if necessary)

· Explain that exercise two is a crossword, describe how to complete a cross word (the detail explained depends on the pupils knowledge and experience completing crosswords 

i.e. solve the clues and then write the letters of the word in the boxes either going across or down

The numbers in the brackets after the clue tell them how many letters the word should have. Two numbers means that there are two words but do not leave a gap when writing it in the cross word

· Complete an example with the class for the cross-word e.g. one down is barometer

· Remind the students that the can get the spellings for the words from the first task

· Let them do the sheet

· Check the answer by holding a quick class discussion afterwards and asking individuals for the answers

Sources of pictures:


Thermometer: clip art

Anemometer: www.detroitobservatory.umich.edu
Weather Vane: stencilwithstyle.com/catalog2.htm

Barometer: www.auguata.k12.va.us/sdes/sol/quizimages/

Rain Gauge: http://www.ugandanetwork.org.uk/activity/cubs/environ.htm


































































































































































































































































































































































































































































































































































































































































Instructions for Kenya Starter

Year 9
Time: 5-10 minutes depending on ability of class

· Provide students with sheet and Atlases 

· Explain they have to use the atlas and any information they already know to discover if the statements are correct, if they are the students write true in the column next to it.  If the statement is wrong they write false

· After they have completed the table; go through the answers with the whole class to ensure they all have the correct answers

· Task 2 on the sheet requires them to write a few sentences on Kenya, explain to the pupils they must use the true statements from the first task to complete this

· Answers can be checked through marking their books later and by checking individuals work as it is being completed or ask for some volunteers to read out their work at the end of the task

Resources: Collins-Longman Foundation Atlas (1998) pages 40 – 47



Collin Longmans Atlases Harper Collins Publishers
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Instructions for Map Symbol Starter

Year 7
Time:  depending on ability 5-10 minutes

· Verbalise the task of matching the name of the building or land use to the correct symbol

· Explain further that the dashes by the picture represent the number of letters the word should have

· Complete an example with the whole class if necessary for further understanding

· If necessary Ordnance Survey maps could be provided so pupils can examine the map key for help

· Go through the answers with the whole class once the task has been completed to ensure students have the correct answers and therefore understand

· A possible further task could be to get students to draw their own maps and add some of the symbols 

Resources:  if required any Ordnance Survey map scale 1:50 000

​​​

Source of symbols and their definitions:-  http://www.ordnancesurvey.co.uk/oswebsite/education/pdf/50KLegend-Eng.pdf
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Instructions for the “what affects where we live?” starter

Year 9
Time: approximately 5 minutes

· Verbalise the instructions for the exercise and check the students understand the tasks

· Check the students have the correct definitions from task 1 before they complete task 2 by asking the class for their answers

· If necessary the students can use the glossary pages 118 and 120 from New Connections for the correct definitions 

· If necessary complete an example with the entire class to ensure full comprehension of task 2

· Check the answers by asking individuals to volunteer their responses to both tasks

in front of the class

Definitions of sparsely and densely populated from: Key Geography New Connections David Waugh and Tony Bushell 2001 Nelson thornes Ltd 

Sources of photographs:

Sahara desert: www.axe.acadiau.ca/~042433cWEBPAGW.htm
Everglade Swamps: www.americanpathnetwork.com/parkinfo/ev/
Arctic: www.artic-council.org/page19.html
Mountain Ranges.: http://visualparadox.com/wallpapers/mountainrange.htm
New York City: www.infoforhealth.org/pr/m16/m16chap4.shtml
Resource: if necessary the glossary pages 118 and 120 from 

Waugh, David and Bushell, Tony ‘Key Geography New Connections’ (2001) Nelson Thornes Ltd 


















































































































































































































































































































Instructions for “What are the differences between emergency and long term aid?” starter

Year 9
Time: approximately 10-15 minutes

· Students should write down the definition in bold for task one before listening to the teacher

· The two sentences after the definition should be read out loud whilst the pupils read along 

· The teacher should indicate to the students a recent disaster that would warrant emergency aid that they would have knowledge of

For example at present the Tsunami at Christmas time

· The teacher should then verbalise task two explaining to the class to think of what items were needed immediately after the disaster just mentioned and how they would differ form the things needed later

· An example may be done with the whole class to ensure comprehension if this is deemed necessary

· The answers must then be checked by asking individuals members to volunteer answers in front of the class

· Task three must be verbalised with an example to ensure full comprehension

Tents are provided in an emergency for people to stay in as there houses have been destroyed.  They can also be used as temporary accommodation when people near to be near a certain area, for example food distribution centres
· Ask the class if they understand the task before they attempt to complete it

· Answers may be checked by a discussion with the whole class or through marking the books

Source of definition: 

Waugh, David and Bushell, Tony ‘Key geography Places new edition’ (2001) Nelson Thornes Ltd

Pictures: from clip art
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Instructions for “What affects the location of primary, secondary and tertiary activities?” starter

Year 11
Time: approximately 5 – 10 minutes

· Verbalise the instructions for task 1 and 2.

· Ensure they understand the terms primary, secondary and tertiary activities:

Primary Activity:  Collecting and using natural resources e.g. farming and fishing

Secondary Activity:  Where natural resources are turned into goods we can use

Tertiary Activity:  An industry that provides a service for people e.g. teachers and shop keepers

· Complete an example if required (see teachers answers sheet for answers to the coal mining activity)

· Check the answers by asking individuals to volunteer answers in front of the class

· Hold a brief discussion that highlights the differences between the factors that affect the locations of the activities, helping the class to realise that primary industries are limited to the location of natural resources and climate which are physical features.

· Students must then complete task 3

· Check task three by reading pupils answers as they are writing, marking the books and if deemed necessary a further discussion of what they should have written

Definitions of the activities/industries from: Waugh, David and Bushell, Tony

‘Key Geography New Connections’ (2001) Nelson Thornes Ltd

Pictures source: clip art






























































































































































































































































































































































Instructions for counter urbanisation starter “Why do people leave towns to move to the country”

Year 10

Time: approximately 5 minutes

· Verbalise the instructions for the exercises

· Particularly stress the concepts of counter-urbanisation and push and pull factors.  Ask the students if they understand these phrases before the class begin the first exercise.  If necessary ask pupils to explain the phrases to ensure understanding.

· For the second exercise, ensure the students realise they do not have to use all the words just those that are appropriate to the photographs

· In the second exercise stress to pupils they should draw arrows from the label to the relevant point on the picture

Definitions of counter-urbanisation and push and pull factors:

Sources of photographs:

Countryside: http://www.farmstayuk.co.uk/wyevalley/wyevalley_towns.html

Inner city:  http://news.bbc.co.uk/1/hi/business/2564613.stm

Tourism in Kenya lesson plans

Year 9
Requirements for the lesson:

This topic will be covered via presentation to be prepared in the first lesson and the first half of the second and presented in the later part of the second lesson.
The students should be divided into groups of approximately 5 or 6 in the previous lesson.   Prior to the start of this lesson the classroom needs to be organised to ensure easy ability to work in the assigned groups and the required resources and briefing sheet needs to be on these tables.   If deemed advantageous or necessary the information pack may be given out the lesson before for them to read for homework.
Resources: 
Kenya Information Pack

Key Geography Places new edition David Waugh and Tony Bushell (2001) Nelson Thornes Ltd

Foundation Atlas Collins-Longman Atlases (1998)

Poster materials – paper, pens, colouring pencils/pens, glue

Possibly:
OHP acetates and pens or students can draw on the provided outlines which can then be enhanced or photocopied on to OHP acetates

Travel brochures 

Title:
How important is tourism in Kenya and is it a good or a bad thing?

Learning outcomes:
Students are to realise and understand the two main types of tourism in Kenya; Safari and beach holidays.  They must know the areas where tourism occurs and what activities, flora and fauna are on offer.  Students are to learn that tourism contributes a vast amount of money to the economy but has both positive and negative consequences especially on the environment.

Students will work in groups to improve group skills and co-operation

Starter:  Definition of tourism to be written on board and very briefly discussed to ensure pupils understand what it is:

When people travel to places for recreation and pleasure 

Reference: (Waugh, David and Bushell, Tony ‘Key Geography New Interactions’ Nelson thornes (2002))

If required Kenya can also be located in the Atlas with the whole class.

Verbal explanation of the task must be provided as well as explanation as to what they should aim to have done by the end of the lesson (three or four questions answered, the presentation style decided on and what they must do for homework).


Main Activity:   To research tourism in Kenya and answer set question and then present the information.

Students can follow the briefing set out.

To be completed over two lessons

Plenary:   Tourism is a major part of Kenya’s economy but has both negative and positive impacts.  The positive impacts are connected to the economy bringing in lots of foreign income.  The negative effects are strongly connected to the degradation of the environment including loss of species and habitats. 
Homework:   After the first lesson: students should decide within their groups which aspects of the research/presentation each individual should work on at home if necessary.

After the second lesson:  students must write a diary sheet entry pretending they are on holiday in Kenya it must describe:

· How they got there 

· What they do (activities available)

· What they see (flora and fauna)

· Any effects of tourism they think would be visible

The diary entry must be for the alternative holiday to the one they researched, i.e. if a student researched Safari holidays the homework will be about beach holidays.

Pupils will be told this before the presentations start and therefore will be required to write notes during the presentations. 
References for the ‘Tourism in Kenya information pack’ 

Page1 picture of lions: http://www.hewett.norfolk.sch.uk/curric/NEWGEOG/KENYA/tourism1.htm
Page 2 map of national parks and reserves: http://www.rhodiamann.com/map.html
Page 3 newspaper article from ‘Daily Nation on the web’: http://www.nationaudio.com/News/DailyNation/14062002/Comment/Comment19.html

Pages 4 and 5 graphs and world travel and tourism figure:  ‘Kenya Travel and Tourism Forging Ahead The 2004 Travel and Tourism Economic Research’ World Travel and Tourism Council

Page 5 last box tourism industry:  http://www.environmentalaction.net/kenya/
Page 7 and 8 hotel brochures online: http://www.lastminute.com/

Page 9 Kenya outline map: http://www.edhelper.com/geography/Kenya_map.htm

All accessed: 11/04/05

How important is tourism in Kenya and is it a good or a bad thing?

Brief:

As a group research and present your findings on Safari’s as a form of tourism in Kenya

The presentation should be 5 minutes long.  How you present the information must be decided as a group and is flexible.  Ideas for presentations could include posters or role plays.

You will have one and a half lessons to prepare the presentation.

Within the presentation the group must answers the following questions: -

· Where are the tourist locations for safari’s, including national reserves?

· What is there to do on a safari?

· What type of vegetation and animals are there to see?

· What are the good and bad effects of tourism in Kenya?

· How important is tourism to Kenya’s economy?

· Is tourism increasing or decreasing?

You should include a map with important features and places marked on it.

Use the information pack, Atlas pages 42-47, Places pages 44-47 and the internet to help you answer the questions.

The presentation will be assessed on whether or not it answered all the questions, how much you understand the topic and if the presentation is clear and interesting.  The group will also be marked on how well it works together.

How important is tourism in Kenya and is it a good or a bad thing?

Brief:

As a group research and present your findings on beach holidays as a form of tourism in Kenya

The presentation should be 5 minutes long.  How you present the information must be decided as a group and is flexible.  Ideas for presentations could include posters or role plays.

You will have one and a half lessons to prepare the presentation.

Within the presentation the group must answers the following questions: -

· Where are the tourist locations for beach holidays and what are these reserves called?

· What is there to do on this type of holiday?

· What type of vegetation and animals are there to see?

· What are the good and bad effects of tourism in Kenya?

· How important is tourism to Kenya’s economy?

You should include a map with important features and places marked on it.

Use the information pack, Atlas pages 42-47, Places pages 44-47 and the internet to help you answer the questions.
The presentation will be assessed on whether or not it answered all the questions, how much you understand the topic and if the presentation is clear and interesting.  The group will also be marked on how well it works together.

Tourism in Kenya

Information Pack
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Map of Kenya showing National Parks and Reserves and Physical Features
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Tourisms contribution to the Kenyan Economy and Opinions on Tourism
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Animals should not make people poorer

By JAMES SHIKWATI 

The national parks, reserves and other sanctuaries, which cover close to 44,564 square kilometres or 7.5 per cent of the country, contribute immensely to our economy. Wildlife and tourism earn Kenya 5 per cent of the Gross Domestic Product, nearly a tenth of the national wage employment, and more than a third of the total foreign exchange earnings.

On the other hand, Kenyans forgo economic earnings and agricultural opportunities that would support 4.2 million Kenyans. Studies show that the net agricultural opportunity cost of alternative land-use foregone from maintaining nearly 61,000km2 of land under protected areas is $203 million, some 2.3 per cent of the GDP. 

In terms of the benefits to the communities around conservation areas, the Maasai Mara National Reserve offers the best illustration. In 1988, this reserve earned $26 million. Only one per cent of the money went to the local Maasai. Tour firms received 45 per cent, hotels 35 per cent, shops 5 per cent, taxes 5 per cent, while Narok County Council and wages took 5 per cent respectively. 

The Intermediate Technology Development Group (ITDG) estimates that only two per cent of the tourism industry profits go to Kenyans. The bulk of this tiny percentage is pocketed by local leaders and those with capital and know-how to exploit the tourist market. This happens despite the fact that 65-80 per cent of Kenya's wildlife roams on private land. 
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Kenya beach resort on Manda Island
The lodge is located on the beachfront with amazing views of the open ocean, Lamu island, Shella village and dhows sailing past. It is the perfect place to come and relax for days or weeks, away from the stresses and strains of everyday life. 
Our dhow, a traditional sailing boat, is always available to take you to Lamu town which is a thirty minute sail, or to Shella village, just a ten minute sail across the channel; both offer a wonderful experience of the Swahili history and culture. Lamu town has recently been granted World Heritage status and the local museum has a fine collection of artefacts.




The restaurant seating area is shaded from the sun with large palm thatched umbrellas, conveniently situated with a fantastic view of the Indian Ocean. Our two experienced chefs prepare a variety of dishes from traditional Swahili cuisine to more conventional western and vegetarian foods. A must for breakfast is pancakes and fruit salad with fresh coffee or chai tea made from local spices. Lamu's best kept secret is its freshly caught sea food... Lobster, king prawns, crab, red snapper, tuna, squid, and much more are on the menu each day. Or perhaps try the traditional African barbecued goat or chicken. 

Our giant clam shells erected around the lodge act as bird baths and attract a colourful array of beautiful birds at both dawn and dusk. Sit and watch them play as you relax and enjoy your drinks. 

Activities 
 Windsurfing: The channel that divides Lamu from Manda provides the ideal opportunity for windsurfing. You can guarantee the wind will pick up at midday (a blessing when lying on the beach) making perfect conditions for windsurfing. Lessons and equipment are available from Shella. Another sport that is becoming popular is kite surfing; the conditions are ideal and so bring your equipment as there is none to hire, as yet, in Shella. 

Sailing: Sailing is the traditional mode of transport along the east African coast. The beautifully crafted dhows with their huge sails are a great way to get around. Sailing through the channel is a wonderful way to view the African sunset.

Fishing: For those who like to pass the days fishing then this is the place to handline off the beach or from the back of the boat on the way to Lamu or Shella. For the more enthusiastic, trips can be arranged to the open ocean either on a dhow or on a modern speed boat with all the top of the range equipment. Anything caught can be cooked just the way you like it by our chefs. 

Snorkelling: There is a coral reef conveniently situated a stones throw from the beach. It is a safe and easy way for kids of all ages to view the underwater world. There is a vast array of colourful fish that inhabit this reef and everyday there is something new to see. Snorkelling trips can also be arranged to a larger reef which is an hours boat ride away. If you are lucky you will see schools of dolphins playing around the boat. 

Walking: A 10 minute walk along the shore line leads you to the point of Manda where the open sea meets the island. Along the way it is possible to see the colonial history of Lamu district evident in the ruins with rusty cannons inside. You can also take a guided walk to the ruins of an old Swahili settlement, Takwa, which was built in the 16th century. This walk takes you through the heart of the island where dig dig (small deer) roam. You also pass the quarry where locals cut out the coral by hand for their traditional building blocks. Our local guide, Hamid, has lived on Manda all his life and is the perfect person to quiz on Manda's history.


Pinewood Village Hotel

The Kenyan coast is lined with pristine white sandy beaches, fringing the warm inviting waters of the Indian Ocean. Here the wilderness meets the sea and the ocean itself holds a world of spectacular coral reefs teeming with life and colour. The coastline south of Mombassa is a tropical paradise of palm fringed white sandy beaches, where the turquoise waters of the Indian Ocean meets the beautiful coral reefs. The protective reefs have created ideal beaches with calm, inviting waters. 

Days are filled with sunshine and nights are balmy and warm with gentle sea breezes. The coastline north of Mombassa is a world of enthralling history and natural beauty. It is lined with pristine palm fringed beaches and the calm inviting waters of the Indian Ocean. The beaches are broken by the wide mouth of Kilifi Creek, whose azure waters are a popular port of call on the international yachting circuit. 

Things to see and do in Kenya
· visit Mount Kenya and Kilimanjaro 

· National Parks of Kenya including the world famous Masai Mara, Amboseli, Tsavo and Samburu

Accommodation 
It is ideally situated for sea excursions. Nearby Wasini, Kisite, Chale, Funzi and Shimoni are all havens for snorkelling, scuba diving, deep-sea fishing and sight seeing. Golf enthusiasts will find an international standard 18-hole golf course nearby at Diani Beach. Pinewood is also ideally suited as a base point to explore the rest of the country - all major attractions are easily reached from Pinewood and none are more than a day's travel away. 

Hotel facilities 

Beach restaurant, snack grill and bistro 
Swim up pool bar and beach bar 

Tennis & squash court 


Aqualand Watersports Centre 

Beauty and massage salon 


Pool tables and table tennis 

Nearby 18-hole golf course (8km)
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Marking scheme for the tourism in Kenya presentations
	Mark
	Explanation

	A
	Map included with all appropriate features both physical (area e.g. coast and vegetation type) and human (e.g. cities) annotated.

Presentation is interesting and original. Presenters are clear and enunciate.  

All questions answered to a high level and the group shows a very high understanding of the topic.

Evidence of other research from alternatives resources than those provided.

Correct terminology is always used.

Group co-operated excellently

	B
	Map is included with most appropriate physical and human features annotated.

Presentation is interesting.

All questions answer to a high level and the group demonstrates a high level of understanding.

Correct terminology is used for the majority.

Good group work

	C
	Map is included with some appropriate features annotated.

All questions answered to an adequate level and an adequate level of understanding is provided.

Some evidence of correct terminology

Group skills were adequate to complete the project

	D
	A map is included but lack appropriate annotation.

Most questions are answered to a good level and pupils show some level of understanding of the topic.

Very limited use of correct terminology

Group co-operation and skills were below average

	E
	No map

The main questions were answered to an average level.  There is limited understanding of the topic.

No correct terminology is used

Group co-operation was very limited – some members taking over or not participating

	F
	No map

Only 1 or 2 questions answered to a low level.

No grasp of the topic

No correct terminology was used 

Group co-operation and ability to work as a team were non-existent


Japan’s Physical Features Lesson Plan

Year 9

Requirements for lesson: natural hazards module to be completed including volcanoes, earthquakes and tectonic plate movements.

Resources: colouring pencils dark green, light green, light brown, brown, dark brown 

Waugh, David and Bushell, Tony ‘Key Geography Places new edition’ (2001) Stanley Thornes Ltd pages 88-91

Foundation Atlas Collins Longman (1998) HarperCollins Publishers page 32

‘What are Japan’s physical features?’ worksheet

‘What are Japan’s natural hazards?’ worksheet 

Title: What are Japan’s physical features?

Learning Outcomes:

Students are to identify what Japan’s main physical features are including mountainous and location near tectonic plates.

Once identified the impact this has on Japan is to be realised i.e. high population densities due to little flat land and earthquakes, volcanoes and tsunamis due to tectonic plates

Starter: Time 7 minutes

Identify location of Japan in world and the fact it consists of four islands in the Atlas pages 70 and 32.  The paragraph below should be written on the board before students enter the class.  After identifying the locations in the atlas students should write the paragraph in their books inserting the correct names into the spaces.











































































































Main Activities:

1) Colour in the outline contour map with appropriate colouring pencils and complete the key

Add the names of the islands the Oceans and Seas and add lines to represent the tectonic plates and label them. Places pg 88

Time: 15-20 minutes

2) Discussion to remind the class of the effects of plate tectonics ask students questions to remind them of previous knowledge i.e.
What happens when two plates collide?

What happens when one plate is pushed underneath another?

Read paragraphs 2, 3,   from page 88 in Places.

Time: 7 -10 minutes

3) Tsunamis

Ask pupils:

What do you think happens when an earthquake occurs under the sea?  

Hold a discussion on this and then hand out the ‘What are Japan’s natural hazards?’ worksheet.  With the class read out the left hand column ‘What causes a tsunami?’  At the end ask the pupils if they understand and provide additional information if necessary.

Information and simulation adapted from: http://www.geophys.washington.edu/tsunami/general/physics/earthquake.html
If desirable and there is enough time students can be shown a simulation of the 1993  Hokkaido earthquake-generated tsunami, developed by Takeyuki Takahashi of the Disaster Control Research Centre.

Link: simulation
Advice – stop when the simulation shows 23 minutes.

Explain that the red shows how quickly the coastal areas will flood in a tsunami.

Time: 5 – 7 minutes

4)  Summary of Japan’s natural hazards

Pupils are to complete the table/question on the worksheet ‘what are Japan’s natural hazards?’
Verbalise the instructions and ensure pupils understand what to do.  Worksheets can be taken into be marked or if the class are advanced solutions can be discussed out loud with individuals providing the responses.

References: 

Information on occurrence of tsunamis: “James Millington's Natural Hazards : Tsunami” http://members.lycos.co.uk/NaturalHazards/Tsunami.html  Accessed: 24/4/05

The case studies for the effects of volcanoes and earthquakes: Waugh, David and Bushell, Tony “Key Geography Places New Edition” (2000) Nelson Thornes Publishers pages 88-89

Number of active volcanoes and earthquakes:  Waugh, David and Bushell, Tony ‘Key Geography New Interactions’ (2002) Nelson Thornes Ltd page 95
Time: 7 minutes

Plenary: Time 3 minutes

Summarise the lesson by explaining that pupils have learnt what Japan’s physical features are: mountainous with lots of natural hazards to contend with.  Ask pupils how they think these features affect Japan, ask for a few responses.  Explain that some of the implication are: a lack of flat land means that people live at high densities (in very crowded areas) and that buildings are expensive because they have to be earthquake proof (be able to sway with the movement).
Extension activity and / or homework

Web sites to recommend for information:

http://workmall.com/wfb2001/japan/japan_geography.html

http://www.harpercollege.edu/mhealy/g101ilec/Japan/jpe/res/jperesfr.htm

Using the web:

Discover if Japan has any natural resources and what they are.

Write a paragraph describing what natural resources Japan imports; why and how the country has become so wealthy. 

Assessment Opportunities:

All should: complete the starter, colour in the contour map and read the ‘What causes a tsunami?’ paragraph
Most should:  complete the starter, ‘What are Japan’s physical features?’ worksheet, read the paragraph ‘What causes a tsunami?’ and start the table on the worksheet ‘What are Japan’s natural hazards?’
Some should: complete the starter and both worksheets
Keywords:

Physical features
Natural hazards 
Effects
Answers to homework/extension activity
http://workmall.com/wfb2001/japan/japan_geography.html

Natural resources: negligible mineral resources, fish 

http://www.harpercollege.edu/mhealy/g101ilec/Japan/jpe/res/jperesfr.htm

Historically, since overland travel in the mountainous interior of Japan is difficult, the surrounding seas, including the many natural harbours and bays, provided the Japanese with a means of internal communications as well as access to the rest of the world. It is not surprising then that most Japanese live close to the sea [ecumene], especially along the well protected and economically important Inland Sea. The Japanese, like the British in the 19th century, have used this maritime location to become a leader in world trade.

Fishing and shipbuilding are also large Japanese industries. Japanese fishing vessels travel all over the world.


Japan was largely self-sufficient in rice up to World War I, but rising population pressure and poor soils combined to increase the need for food imports. Such imports came initially from the Japanese colonies of Korea and Taiwan, and elsewhere since World War II.

The Japanese demand for wood and wood products greatly exceed supply and forest products rank high on the list of imports.


Japan's economic successes depended on imported raw materials [dependence]. Energy resources alone account for 14% of its total imports. With virtually no domestic oil supplies Japan imports much crude oil from the Persian Gulf area.
Much of Japan's economic success could be accredited to its well-educated and well-trained labour force. Japan has a population of approximately 127 million. Its literacy rate is 99 %.

[image: image32]

































































































































































































































































































































































































































































































































































































































































Waterfalls lesson plan

Year 8

Resources: 

Waugh, David and Bushell, Tony ‘Key Geography New Connections’ (2001) Nelson Thornes Limited

‘What are the features of a waterfall?’ worksheet
Title: What causes waterfalls?

Learning Outcomes: Pupils to learn and understand how waterfalls are formed and further develop reading ability

Starter: Time 5 minutes
Description exercise:  ask one individual to stand in front of the board then write one of the words below on the board behind the student.  The individual asks the class for help by asking separate pupils for clues without saying any of the words (e.g. can’t say water when describing a waterfall).  If the chosen one guesses the correct answer from the clue then the person who provided the clue replaces them and another word is placed on the board.  If they did not guess the right answer they ask another member of the class for another clue.

Words to use:

Waterfall




River




Cliff




Rock




Valley

Main activities: Time 40 minutes

1) Individuals to read out loud to the class paragraphs on page 10 on New Connections and stress the important points especially undercutting.

2) Ask students to examine source C (page 10) and different members from the class to read each of points underneath.  Provide further explanation on how waterfalls are formed if pupils do not understand

3) Students are to copy diagram C with the explanations into their books

4) Pupils must add the labels from Question 2b on page 11 to their pictures

5) Activity 5 on page 11

Plenary:  Time 10 minutes

Pupils must close all text and exercise books.  A basic diagram of a waterfall is to be drawn on the board.  Individuals will be asked to come to the board and add the appropriate labels to the diagram until all terminology and features associated with waterfalls are added.  Students will also be asked to an explanation of how a waterfall is formed again using the correct terminology.  The aim of this is to ensure they understand and check how much they can remember.
Extension Activity:

Pupils to write a fact file on some of the worlds most famous waterfalls: Angel falls, Victoria Falls and Niagara Falls, including height, width, visitors etc.
Homework:

‘What are the features of a waterfall?’ worksheet 
Word Search created using:  http://www.puzzlemaker.com/
Assessment opportunities:

All students are to complete main activities 1, 2 and 3

Most should complete main activities 1, 2, 3 and 4

Some should complete all the activities
Keywords:

Physical features
undercutting

gorge


[image: image33]
Solve the clues below using these words:

Angel Falls


soft rock

waterfall

gorge

erosion  


 plunge pool 

 undercutting

hard rock 

1)  A sudden fall of water over a steep drop ​​​

__ __ __ __ __ __ __ __ ​​__

2)  A narrow valley with vertical sides formed 

     by the waterfall moving backwards

__ __ __ __ __



3)  The highest waterfall in the world is called
​​__ __ __ __ __     __ __ __ __ __

4)  The wearing and removal of rock by the river

      is called





__ __ __ __ __ __ __

5)  The river flows on top of this and it is not 
​__ __ __ __    __ __ __ __

      worn away easily

6)  This feature is eroded easily by the waterfall
__ __ __ __      __ __ __ __

7)  A hallow at the base of a waterfall caused by 


     erosion





​​__ __ __ __ __ __    __ __ __ __

8)  When the soft rock is worn away to leave an

     overhang of hard rock which eventually 

     collapses




__ __ __ __ __ __ __ __ __ __ __ __

Find the answers to the clues above in the word search below (words may be horizontal, vertical, diagonal, and backwards)



F V S T W C I A X W S W R T L 


V Q K X P V J H T O O U E L R 


G N I T T U C R E D N U A L G 


L W E M S B E F S I Q F E O C 


H O S U U L E A E H R C R O H 


E A X M L Z L Q Y E R G O P A 


Z A R F D R Z A T O E S S E G 


M T N D A U X A F Y J H I G C 


O B X L R Y W Z G L J P O N D 


S O F T R O C K O E E G N U Y 


C B K L Y W C C E T T G U L C 


X O W V Z P Y K A J Z T N P C 


Z R B G T G A M R Q S J R A E 


T J J B M E V D P D E K D R C 


D U L D M U U B X A N P B J L 
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Solve the clues below using these words:

Angel falls


soft rock

waterfall

gorge

erosion  


 plunge pool 

 undercutting

hard rock 

1)  A sudden fall of water over a steep drop ​​​

waterfall

2)  A narrow valley with vertical sides formed 

     by the waterfall moving backwards

gorge



3)  The highest waterfall in the world is called
Angel  Falls
4)  The wearing and removal of rock by the river

      is called





erosion
5)  The river flows on top of this and it is not 
​hard rock
      worn away easily

6)  This feature is eroded easily by the waterfall
soft rock
7)  A hallow at the base of a waterfall caused by 


     erosion





​​plunge pool
8)  When the soft rock is worn away to leave an

     overhang of hard rock which eventually 

     collapses





undercutting
Find the answers to the clues above in the word search below (words may be horizontal, vertical, diagonal, and backwards)



F V S T W C I A X W S W R T L 

V Q K X P V J H T O O U E L R 


G N I T T U C R E D N U A L G 


L W E M S B E F S I Q F E O C 


H O S U U L E A E H R C R O H 


E A X M L Z L Q Y E R G O P A 


Z A R F D R Z A T O E S S E G 


M T N D A U X A F Y J H I G C 


O B X L R Y W Z G L J P O N D 


S O F T R O C K O E E G N U Y 


C B K L Y W C C E T T G U L C 


X O W V Z P Y K A J Z T N P C 


Z R B G T G A M R Q S J R A E 


T J J B M E V D P D E K D R C 


D U L D M U U B X A N P B J L 

National Parks Lesson Plan

Year 7
Resources:
Waugh, David and Bushell, Tony ‘Key Geography New Interactions’ (2002) Nelson Thornes Ltd pages56-7

 ‘Where are the national Parks?’ worksheet

‘What are national parks?’ worksheet
If required: Collins-Longman Foundation Atlas 1998 page 8

Possibly:  colouring pencils and rulers to produce posters for the extension activity

Title: Where are the national parks?

Learning Objectives:

Students are to discover where the national parks are in the UK and why they were established.  Pupils should learn what the role of the national park authority is and how these areas are used.

Starter: Time 5-7 minutes
Show students the picture of the ram which is the symbol of the Yorkshire Dales and ask them if they have seen it before and if they know what it represents.  Explain the answer and that the Yorkshire Dales is a national park.  Write national park on the board and ask individual pupils to come to the board and add labels of activities, places and things that the national park do.  Discuss the points with the whole class.
Picture of ram from: http://www.yorkshiredales.org.uk/ 

Main activities: 

1)  Students to complete worksheet ‘Where are the National Parks?’ worksheet

Verbally explain that they have to label the national parks using the names provided and page 57 from the new interactions book, they may also use an Atlas if necessary.  Describe how each of the dashes in the boxes represents a letter within the name of the National park.

Map from: http://www.countrygoer.org/natpk.htm
Whilst the pupils are completing the sheet write the list below on the board:

1. What is a national park?

2. When were national parks created and why?

3. List five things that national parks do (use source A to help you)

4. Who is responsible for helping visitors in the national parks?

5. Look at source write a list or draw a picture to show reasons why people want to visit national parks and what activities they do here

Time: 5 minutes

2)  With the whole class following read the paragraphs on page 56 from the New 

Interactions exercise book.  Ask pupils questions to discover if they understand the topics and points raised.

Time: 5 minutes
3)  Students are to complete the tasks written on the board using the New Interactions                 

text book and their own knowledge to answer the questions.  Verbalise the instructions and ensure comprehension before allowing pupils to start.

Time: 25 minutes

Plenary: Time 10 minutes

Discuss what the students should have learnt starting with the history of national parks and the responsibilities of the authorities.  Discuss in detail the activities and reasons for people visiting these areas.  End by explaining that these people require services such as toilets, car parks, places to stay including campsites and hotels.  Complete this through a mixture of explanation to the class and asking the pupils their opinions and testing their knowledge gained through questions.  During this section ensure correct terminology is repeated i.e. protection and conservation 

Extension Activity:

Produce a leaflet or poster explaining what the national parks are and what activities are available in these locations

Additionally: students should write a list or draw a picture depicting the problems they think lots of visitors may bring to national parks

Homework:

‘What are national parks?’ worksheet

Ensure pupils understand what they are expected to do by completing an example with them before the end of the lesson.

Jumbled words created using http://www.puzzlemaker.com/ 
Assessment Opportunities:

All should complete the ‘Where are the national parks worksheet?’ and tasks 1 and 2

Most should complete the ‘Where are the national parks worksheet?’ and tasks 1, 2, 3 and 4

Some should complete the ‘Where are the national parks worksheet?’ and all the tasks 

Key Words:

Conservation   Protection
National Parks and Authorities
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Use the Atlas and the names below to label the national parks in the UK:

Yorkshire Dales
North York Moors
Snowdonia

Exmoor

Pembrokeshire Coast
Peak District

The Broads

Dartmoor

Lake District

Northumberland
Brecon Beacons


Loch Lomand and The Trossachs
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Use the Atlas and the names below to label the national parks in the UK:

Yorkshire Dales
North York Moors
Snowdonia

Exmoor

Pembrokeshire Coast
Peak District

The Broads

Dartmoor

Lake District

Northumberland
Brecon Beacons


Loch Lomand and The Trossachs
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2) Complete the cross word using the words above and the clues:


Across 			                     			Down


1. We use this to find out the direction of the wind (7, 4)    1. This instrument measures air pressure (9)


2. This equipment measures wind speed (10)	                     2. We use this equipment to see how much it rains (4, 5)


			                         		                     3.  This tool tells us how warm or cold it is (11)





1) Draw lines to match the words to the correct pictures





Thermometer


Barometer


Weather Vane


Rain Gauge


Anemometer











What do we measure the weather with?





1.B





R





R





3.T





H





E





R





M





O





M





E





T





2. A





N





E





M





O





M





E





T





R





O





M





E





T





E





R





A





I





N





G





U





A





G





E





1.W





E





A





T





H





E





2,R





V





A





N





E











2) Complete the cross word using the words above and the clues:


Across 			                    			 Down


1. We use this to find out the direction of the wind (7, 4)     1. This instrument measures air pressure (9)


2. This equipment measures wind speed (10)	                        2. We use this equipment to see how much it rains (4, 5)


                	 				                        3.  This tool tells us how warm or cold it is (11)





1) Draw lines to match the words to the correct pictures





Thermometer


Barometer


Weather Vane


Rain Gauge


Anemometer











What do we measure the weather with?





Labour Supply





Transport





Below are some statements which 


explain why factories making steel


were built in Sheffield. 


Write the statements in the correct 


box around the picture to show what 


things were needed when building a


Steel factory.





A source of iron ore was 


nearby





People in Sheffield were skilled 


they knew how to make steel





Large coalfields were close by





Lots of people lived in Sheffield 


and in surrounding towns needed 


to buy steel





Rivers, canals and then


railways connected Sheffield to


other towns




















Markets





Energy Supply





Raw Materials





Why were there a lot of Steel Factories in Sheffield?





Labour Supply





People in Sheffield were skilled they knew how to make steel








Transport


Rivers, canals and railways connected 


Sheffield to other towns








Write the statements below in the 


correct boxes to discover why 


steel was made in Sheffield.  


One of the statements should be 


used twice.





A source of iron ore was 


nearby





People in Sheffield were skilled 


they knew how to make steel





Large coalfields were close





Lots of people lived in Sheffield 


and in surrounding towns





Rivers, canals and railways 


connected Sheffield to


other towns




















Markets





Lots of people lived in Sheffield and in


surrounding towns











Energy Supply





Large coalfields were close











Raw Materials


A source of iron ore was nearby 


Large coalfields were close











Why were there a lot of Steel Factories in Sheffield?





Labour Supply





Transport





Below are some statements which explain 


why factories making steel were built in 


Sheffield. Summarise the statements below 


and write them in the correct box around 


the picture to show what things were needed 


when choosing a site for a steel factory.





Iron ore, limestone and coal are needed 


to make steel; they are very heavy and 


difficult to move.  Lots of  these resources 


were nearby.


 


People in Sheffield were skilled they knew 


how to make steel and people needed jobs.





Coal was burnt to produce steam to power


engines. Large coalfields were close by





Lots of people lived in Sheffield and in 


surrounding towns they wanted to buy 


products made from steel





Rivers, canals and then railways 


connected Sheffield to other towns so 


goods could be moved to markets. 




















Markets





Energy Supply





Raw Materials





Why were there a lot of Steel Factories in Sheffield?





Labour Supply





Making steel requires skills and 


knowledge, Sheffield had many


people who had been working 


with metals for generations





Transport





Sheffield was located by good 


transport networks especially when


the railway was built.





Below are some statements which explain 


why factories making steel were built in 


Sheffield. Summarise the statements below 


and write them in the correct box around 


the picture to show what things were needed 


when choosing a site for a steel factory.





Iron ore, limestone and coal are needed 


to make steel; they are very heavy and 


difficult to move.  Lots of  these resources 


were nearby.


 


People in Sheffield were skilled they knew 


how to make steel and people needed jobs.





Coal was burnt to produce steam to power


engines. Large coalfields were close by





Lots of people lived in Sheffield and in 


surrounding towns they wanted to buy 


products made from steel





Rivers, canals and then railways 


connected Sheffield to other towns so 


goods could be moved to markets. 




















Markets





There were lots of urban areas that needed steel products close by e.g. Leeds





Energy Supply


Lots of energy is needed to make Steel.  Power use to come from coal which is heavy to transport, factories had to be close to this 


energy supply. 





Raw Materials





Resources to make steel are heavy, factories need to be near resources to reduce transport time and costs





Why were there a lot of Steel Factories in Sheffield?





3)Write a statement in your books about what you notice the different countries import and export using these words:


Primary products   	Manufactured goods


Expensive 			Low value goods





1) The diagram shows a variety of products that are exported:


Shade those that MEDCs export in red and those LEDCs export in green.


2) In your books make a copy of and complete the table below using the words from the diagram





What do MEDCs and LEDCs export and import?





Exports





Coffee 


Beans





Computers





Cars





Wood





Sugar





Medicine





Oil





Cotton





TVs





Bananas





Chemicals





MEDC imports from LEDCs





LEDC imports from MEDCS





MEDC imports from other MEDCS





Coffee Beans





Medicine





Computers





Wood





Chemicals





Cars





Oil











TVs





Sugar

















Cotton 

















Bananas 

















3) Write a statement in your books about what you notice the different countries import and export using these words: Primary Products, Manufactured goods, expensive, low value products


LEDCs export primary products, such as wood, which for the majority are low value goods.  They import manufactured goods such as medicine which tend to be more expensive.  This trend is reversed for MEDCs, except they also import expensive manufactured foods from other MEDCs





1) The diagram shows a variety of products that are exported:


Shade those that MEDCs export in red and those LEDCs export in green.


2) In your books make a copy of and complete the table below using the words from the diagram





What do MEDCs and LEDCs export and import?





Exports





Coffee 


Beans





Computers





Cars





Wood





Sugar





Medicine





Oil





Cotton





TVs





Bananas





Chemicals





The diagram shows a variety 


	of products that are exported (sold to other countries):


	Shade those that MEDCs export in 


	red and those LEDCs export in green.





Write a sentence in your books describing the differences between LEDCs and MEDCs exports?


		Use the words:





		Raw materials	Manufactured goods


	


		LEDCs		MEDCs





What do MEDCs and LEDCs export?





Exports





Coffee 


Beans





Computers





Cars





Wood





Sugar





Medicine





Oil





Cotton





TVs





Bananas





Chemicals





The diagram shows a variety 


	of products that are exported (sold to other countries):


	Shade those that MEDCs export in 


	red and those LEDCs export in green.





Write a sentence in your books describing the differences between LEDCs and MEDCs exports?


	Use the words:





	Raw materials	Manufactured goods


	


	LEDCs		MEDCs





LEDCs export raw materials, products


That are grown are found in the ground 


like oil.  MEDCS export manufactured


goods these products are made in 


factories.





What do MEDCs and LEDCs export?





Exports





Coffee 


Beans





Computers





Cars





Wood





Sugar





Medicine





Oil





Cotton





TVs





Bananas





Chemicals





1) Complete the table by writing the products below under the correct headings to show what MEDCs and LEDCs export (goods sold to other countries)?





Coffee beans	Medicine 


TVs			Wood 


Bananas		Cotton


Sugar			Cars


Computers 		Oil


Chemicals	





2) Write a sentence in your books describing the differences between the exports of LEDCs and MEDCs?


	





MEDCs (UK/ USA)





LEDCs (Brazil/Bangladesh)













































































What do MEDCs and LEDCs export?





1) Complete the table by writing the products below under the correct headings to show what MEDCs and LEDCs export (goods sold to other countries)?





Coffee beans	Medicine 


TVs		Wood 


Bananas	Cotton


Sugar		Cars


Computers 	Oil


Chemicals	





2) Write a sentence describing what you notice about the differences between LEDCs and MEDCs?


LEDCs export raw materials/natural goods whereas MEDCs export products which are manufactured.





In basic language:


LEDCs export things that are grown or found in the ground.  MEDCs sell things that are made and that cost more.


	





MEDCs (UK/ USA)





LEDCs (Brazil/Bangladesh)





TV’s





Coffee beans





Medicine





Wood





Cars





Bananas








Computers





Cotton








Chemicals





Sugar














Oil





What do MEDCs and LEDCs export?





2) In your books write a brief description Kenya explain:	where is it			


								what its climate is like			


								what vegetation does it have	


								what kind of animals live there





Statement





True or false





Kenya is in the east of Africa and has a coastline











The equator runs through Kenya











Kenya is in the north of Africa











It is west of Nigeria











Kenya is east of Uganda and south of Ethiopia











The majority of Kenya has less than 500 mm rainfall annually but the mountainous regions in the west can have over 2000 mm











The country has a temperate climate which is similar all over the country











It is always hot in Kenya; temperatures range from approximately 17 – 240C











Kenya has very cold winters and mild summers











Kenya has a tropical climate but this varies with altitude, the coast is hotter and wetter than the mountains











There is a lot of savanna and dry bushland 











Kenya has lots of monkeys and kangaroos











There are lots of hippos, zebras, giraffes and big cats











The majority of Kenya has lots of trees











1) In the table below are some statements about Kenya.  Write in the column whether or not these statements are true or false.  Use the Atlas (pages 40-47) and your own knowledge to decide





What is Kenya like?





2) In your books write a brief description Kenya explain:			


Example of what would be expected from a high level student: Kenya is in the east of Africa on the coast.  It is south of Ethiopia and east of Uganda.  Kenya has a tropical climate, with high temperatures and low rainfall in the majority of the country.  The coast is hotter and wetter than the mountains inland.  Due to the hot climate with little rainfall Kenya has a lot of savanna and dry bushland.  This type of vegetation is ideal for large animals such as the elephants and giraffes that live there.








Statement





True or false





Kenya is in the east of Africa and has a coastline





True





The equator runs through Kenya





True





Kenya is in the north of Africa





False





It is west of Nigeria





False





Kenya is east of Uganda and south of Ethiopia





True





The majority of Kenya has less than 500 mm rainfall annually but the mountainous regions in the west can have over 2000 mm





True





The country has a temperate climate which is similar all over the country





False





It is always hot in Kenya; temperatures range from approximately 17 – 240C





True





Kenya has very cold winters and mild summers





False





Kenya has a tropical climate but this varies with altitude, the coast is hotter and wetter than the mountains





True





There is a lot of savanna and dry bushland 





True





Kenya has lots of monkeys and kangaroos





False





There are lots of hippos, zebras, giraffes and elephants





True





The majority of Kenya is densely forested





False





1) In the table below are some statements about Kenya.  Write in the column whether or not these statements are true or false.  Use the Atlas (pages 40 -47), and your own knowledge to decide  





What is Kenya like?





15.





14.





13.





12.





11.





10.





9.





8.





7.





6.





5.





4.











3.





2.





1.





__ __ __ __ __    __ __     __ __ __ __ __ __ __     __ __ __ __        __ __ __ __ __





__ __ __ __ __    __ __                                


__ __ __ __ __ __ __





__ __ __ __ __ __ __    __ __ __ __ 





__ __ __    __ __ __ __ __ __ __





__ __ __ __ __ __ __ __





__ __ __ __ __ __ __ __ __





__ __ __ __ __





     Sch __ __ __ __ __ __





__ __ __ __ __ __ __/ __ __ __ __ __ __    __ __ __ __





PO   __ __ __ __     __ __ __ __ __ __





__ __ __ __ __ __ __ __ __ __ __     __ __ __ __ __ __





__ __ __ __ __ __ __











__ __ __ __ __ __





__ __ __ __ __ __   __ __ __ __ __   (__ __ __)





__ __ __ __ __ __ / __ __ __ __














Write the correct words next to the


symbols to show what they are.  Use


the list below to help you:  


Post Office	       Motorway


Public House (Pub)


Castle/Fort	       Information centre


Parking	       Bus station


Picnic site	       Museum       


Camping/ caravan site


Water	      	      Telephone


Place of worship


Place of worship with tower


School





The lines by the pictures show the


number of letters there should be in 


the word





	What symbols do we use for mapping?





15.





14.





13.





12.





11.





10.





9.





8.





7.





6.





5.





4.











3.





2.





1.





PLACE OF WORSHIP WITH TOWER





PLACE OF WORSHIP





PICINIC SITE





BUS STATION





MOTORWAY





TELEPHONE





WATER





     Sch  SCHOOL





CAMPING/ CARAVAN  SITE





PO   POST OFFICE





INFORMATION CENTRE





PARKING





MUSEUM





PUBLIC HOUSE (PUB)





CASTLE/FORT











Write the correct words next to the


 symbols to show what they are.  Use


 the list below to help you:  





Post Office	       Motorway


Public House (Pub)


Castle/Fort	       Information centre


Parking	       Bus station


Picnic site	       Museum       


Camping/ caravan site


Water	       Telephone


Place of worship


Place of worship with tower


School





The lines by the pictures show the


number of letters there should be in 


the word











	What symbols do we use for mapping?





River Ganges in Bangladesh


6. Population level ……………


Reason ………………





Arctic


5. Population level ………..


Reason ………………….





Everglades swamp land in USA


4. Population level ……….


Reason …………………….





Mountain Ranges


3. Population level …………..


Reason ………………..





New York City


2. Population level....................


Reason …………………….





Sahara Desert


1. Population level ……………..


Reason ………………………





Write next to each picture whether or not it is densely or sparsely populated; add a reason from the list below to explain your answer





Too hot and dry	Too wet		Plenty of flat land to build on		 Land too steep to farm	


A good water supply	Too cold


	





1)  Match up the beginning of the definition to the correct ending  





What affects where we live?





6. Population level dense


Reason a good water supply





5. Population level sparse


Reason  too cold





4. Population level sparse


Reason too wet





3. Population level sparse


Reason land too steep to farm





2. Population level dense


Reason plenty of flat land to build on





1. Population level  sparse


Reason: too hot and dry





Write next to each picture whether or not it is densely or sparsely populated; add a reason from the list below to explain your answer


Too hot and dry		Too wet		Plenty of flat land to build on		 Land too steep to farm	


A good water supply	Too cold


	





1)  Match up the beginning of the definition to the correct ending  





What affects where we live?





Training and education for local people











3) Chose three examples and explain if they are given in an emergency or as long term aid.  Write the type of aid and how it helps people in your books.  For long term aid examples use the words: quality of life within your answer.





Long term aid





Emergency aid





Help building homes and businesses











2) Use the pictures above to help you copy and complete the table in your books.  Write the names of the correct pictures into the right columns.





Food





Experts to provide advise on     how development should occur





Tents





Clothes and blankets





Tools and equipment





Money





Bottled water and water purification tablets











Help building homes and businesses





Medicine and trained doctors and nurses





1) Copy the definition of aid into your books:


Aid is help usually given by the richer countries, international agencies and voluntary organisations mainly to poor countries.  


Emergency aid is given in the short term usually after a natural disaster to solve immediate problems.  Long term aim helps a country develop and improve the quality of citizens’ lives or rebuild their lives in the long term after a disaster. 





What are the differences between emergency and long term aid?





3. Examples: 	Food is short term aid it stops people starving if they have no food or the food has been damaged


 Bottled water and water purification tablets are provided in short term aid.  They stop people getting sick from diseases that are in dirty water


Medicine is often part of short term aid.  These supplies and the trained staff stop lots of people dying and help those who are injured get better


Tents are provided in an emergency for people to stay in as there houses have been destroyed.  They can also be used as temporary accommodation when people near to be near a certain area, for example food distribution centres


Clothes and blankets are given with emergency aid to help keep people warm and clean as they may have lost their clothes in a disaster


Help building homes and businesses is part of long term aid to help improve peoples lives after the initial problems of the disaster has been dealt with or to provide improvements in the quality of life


Tools and equipment are provided with long term aid to give people the resources to build infrastructure that improves the quality of their lives


Experts who provide advice on development are connected to long term aid.  They help direct project to 	ensure the maximum benefits and improvement are provided to the people


Training and education for local people is a concept of long term aid and helps to make a country less reliant on help from other countries.  Education ensures that local people can get better paid jobs and therefore can afford medicine, clean water, and a nicer environment which improves their lives.


Money can be given both as emergency and long term aid.  In an emergency it can be used to buy vital medicine, water and food to 	help people survive.  In the long term it can be used to fund projects that help to increase the economy of a country or improve the 	lives of citizens.	  





2.





Long term aid





Emergency aid





Help building homes and businesses





Bottled water and water purification tablets





Tools and equipment





Food





Money





Money





Experts to provide advise on how development should occur





Medicine and trained doctors and nurses





Training and education for local people





Tents











Clothes and blankets





What are the differences between emergency and long term aid?�





3) Using the words below write a description about the differences between primary industry location factors compared to secondary and tertiary location requirements:


Limited 	Physical Features	Adaptable	Choice of Location	





1) Write by each picture of industry the correct sector it belongs too:


Primary, Secondary or Tertiary


2) Using the list below write by the side of the picture what factors affect the location of that industry.  Some factors will be used twice


Warm climate	Natural resource located there	Cheap labour		Large flat site


Near to businesses requiring that service			Near to markets	Farming land	


Skilled/educated labour force    Good communication links	Near to good transport links











5) Call Centres


Activity Sector…………..


Factor 1…………….........


Factor 2…………….........





3) Shoe Factory


Activity Sector……….....


Factor 1………………….


Factor 2………………….





2) Car Assembly Factory


Activity Sector…………….


Factor 1………………......


Factor 2…………………..





4) Bank Branch


Activity Sector…………….


Factor 1 ……………………


Factor 2 ……………………





1) Coal Mining


Activity Sector………….........


Factor 1…………………........


Factor 2……………….. …….





6) Banana Farming


Activity Sector…………….


Factor 1…………………….


Factor 2…………………….





What affects the location of Primary, Secondary and Tertiary activities?





3) Using the words below write a description about the differences between primary industry location factors compared to secondary and tertiary location requirements:


Limited 	Physical Factors	Adaptable	Choice of Location


The location of primary industries are limited by physical features such as the climate required and the actually location of the resources to be extracted.  Secondary and tertiary activities have more choice on where they locate as the features they require are e more adaptable, for example labour can be moved or trained and transport and communication links can be created.	











5) Call Centres


Activity Sector: Tertiary


Factor 1: Good communication links


Factor 2: Cheap labour





3) Shoe Factory


Activity Sector: Secondary


Factor 1: Cheap Labour


Factor 2: near to good       transport links





2) Car Assembly Factory


Activity Sector: Secondary


Factor 1: Large Flat Site


Factor 2:  Near to markets





4) Bank Branch


Activity Sector: Tertiary


Factor 1: Near to business requiring that service


Factor 2: Skilled/educated labour force





1) Coal Mining


Activity Sector: Primary


Factor 1: Natural Resource located there


Factor 2: Near to good transport links





6) Banana Farming


Activity Sector: Primary


Factor 1: Farming Land


Factor 2: Warm Climate





What affects the location of Primary, Secondary and Tertiary activities?





Push Factors 





Pull factors













































































Below is a list of factors of causes of counter-urbanisation (an increasing number of people choosing to live in the countryside).  The words represent either push factors, things that make people want to leave the town, or pull factors, things that attract people to the country side.  Write the words in the correct column in the table.   


Fear of crime		Fresh air	 Traffic 			 Less congestion	Out door activities are very close


Crowded		Safer 		Car exhaust fumes		 Poor housing	


Nice housing		Quiet		Pollution/Dirty



































Why do people leave towns to move to the country?





2) Using some of the words label the two pictures below with either push or pull factors which increase counter-urbanisation








 Fresh air





Outdoor activities very close by





Quiet





Nice housing





Fear of Crime





Crowded





Poor housing





Pollution/dirty





Push Factors 





Pull factors





Fear of crime





Fresh air





Traffic





Less congestion





Crowded





Outdoor activities are close by





Car exhaust fumes





Safer





Poor housing





Nice housing





Pollution/dirty





Quiet





Below is a list of factors affecting counter-urbanisation (an increasing number of people choosing to live in the countryside).  The words represent either push factors, things that make people want to leave the town, or pull factors, things that attract people to the country side. Write the words in the correct column in the table. 












































2)  Using the words label the two pictures below with the push and pull factors which increase counter-urbanisation














Why do people leave towns to move to the country?





Questions and hints:


Where is the holiday likely to be located? Why?


What wildlife reserves are near by or are they in? (hint pages 46-47 in Foundations Atlas)


Page 43 in Foundation Atlas:  What types of vegetation are found in those areas?


Are there any lakes, mountains, rivers nearby?  What activities could be done at those physical features? 





Questions and hints:


How much money does Kenya gain from tourism and in what areas of the economy?


Do the designated nature reserves and wildlife parks stop Kenyan’s earning money in other forms?


Do Kenyan’s local people benefit the most from tourism? Who earns the most money from tourism in Kenya?  Why do you think that is? 





The light blue bar is jobs in the industrial sector of travel and tourism.  The dark blue bar shows jobs generated in the economy from travel and tourism in Kenya.


The whole bar shows all the jobs created by travel and tourism. 





The light blue bar is jobs in the industrial sector of travel and tourism.  The dark blue bar shows jobs generated in the economy from travel and tourism in Kenya.


The whole bar shows all the jobs created by travel and tourism. 





				        In 2004 travel and tourism industry was 


				        expected to be 5.1% of Kenya’s GDP.  


				        Tourism also helps the economy in other 


				        areas.  For example, tourism means that 


				        local farmers can sell more crops as there are                                                                					        more people to feed.  When these other jobs are added tourism is expected to total 11.7% of the GDP and make 523, 063 jobs. 


Tourism is expected to continue to grow in Kenya at a rate of 4.7% every year till 2014.   By 2014, 1 person in every 9.8 jobs will be employed in supporting tourism in Kenya.





Tourists come to Kenya to see the giraffes, lions and other wildlife in rural Kenya.  We have jobs driving safari trucks to show the visitors the animals.  We earn a good wage and can now buy our families the things they need.








I work in a hotel In Mombassa, performing traditional music and dance.  I enjoy my job and the tourist like to learn about our culture.  My brother works as a kite surfing instructor on the beach.  





The tourists are damaging the environment.  The roads they need to get to their hotels cut through farmland and natural vegetation, then the cars makes the air dirty.  There are now more boats on the coast and oil from them is polluting the sea.  They also take pieces of coral from the reef for souvenirs.  Without the coral fish will die. Soon are beaches will be dirty and nobody will want to visit.  What will we do for money and jobs then? 





Dear Diary, 


	Today we went on a hot air balloon ride for 3 hours.  I saw Mount Kenya; it is such a big mountain I can’t wait to climb part way up later in the week.  We went over some watering holes; these are pools where all the animals drink from.  I saw hippos rolling in the water and zebras drinking from the pool.  As we were in the air I saw lions watching them from the side and starting to crawl towards them to attack them.  Unfortunately thought at that point the gas burner in the balloon made a loud noise as it blew up warm air and the animals ran away. I hope we didn’t disturb them too much





Hints and Questions:


See pages 46-47 in Places for more effects of tourism 


See pages 44-45 in Places for more ideas of holiday activities





Japan is in ���____   _____ between the ���_______ Ocean and the Sea of ______.  The country lies to the east of ���_____.


Japan is actually mainly ��_____ islands.  The main island is the longest and is called _____.  The second largest island is in the north and is called�______; very few people live on this island.  The last two islands are south of the mainland and are called ���_______ and _________ .








Hokkaido, East Asia, Shikoku, Japan, China, four, Kyushu, Pacific, Honshu  





Japan is in ���east Asia between the ���Pacific Ocean and the Sea of Japan.  The country lies to the east of ���China.


Japan is actually mainly four islands.  The main island is the longest and is called Honshu.  The second largest island is in the north and is called� Hokkaido; very few people live on this island.  The last two islands are south of the mainland and are called Kyushu and Shikoku.











Colour in the contours to show the height of the land in Japan


Complete the key


Label all four islands with their correct  names and add the labels of the Pacific Ocean and Sea of Japan where they would be


Using source A from page 88 in Places to add lines to the drawing to show where the Eurasian, Philippines and Pacific tectonic plates are


Write a sentence in your books describing Japan’s relief – (is it flat or mountainous?) 














What are Japan’s physical features?





0 – 500 metres





500 – 1000 metres





0ver 1000 metres





Key











A 10 meter high wave will happen every 10 years in eastern Honshu





Over 7, 000 each year 





70 active including Mount Fiji 





The tremors can destroy buildings, bridges and gas pipes causing fires.  People are killed by falling building or can be left homeless. In Kobe 1995 an earthquake killed over 5,000 people and left 


250, 000 homeless. 





Molten Lava and poisonous gases kill and hurt people and destroy urban areas e.g. Mount Unzen in 1991 killed 40 people 





These huge tidal waves cause flooding hundreds of meters inland destroying building, crops and killing people. 





Earthquakes





Tsunamis





Volcanoes 





Natural hazard





Occurrence (how many there are/ how often they happen)





Effects





Volcanoes





















































Complete the table below to show the effects of Japans natural hazards by summarising the information in the boxes below to the correct column











What causes a tsunami?


At the edges of the Pacific Ocean the plates underneath the ocean are thicker than the continental (land) plates.  When these plates interact along fault lines, the ocean plate can slip underneath the continent plate and cause earthquakes out at sea.  These earthquakes make the water in the oceans rise and cause large tidal waves which are often called Tsunamis.  Tsunamis can flood land nearby up to hundreds of meters in land causing lots of damage to people, homes and businesses. 





What are Japan's natural hazards?





A 10 meter high wave will happen every 10 years in eastern Honshu





Over 7, 000 each year 





70 active including Mount Fiji 





The tremors can destroy buildings, bridges and gas pipes causing fires.  People are killed by falling building or can be left homeless. In Kobe 1995 an earthquake killed over 5,000 people and left 250, 000 homeless. 





Molten Lava and poisonous gases kill and hurt people and destroy urban areas e.g. Mount Unzen in 1991 killed 40 people 





These huge tidal waves cause flooding hundreds of meters inland destroying building, crops and killing people. 





Earthquakes





Tsunamis





Volcanoes 





Natural hazard





Occurrence (how many there are/ how often they happen)





Effects





Volcanoes





70 active including Mount Fiji





Molten Lava and poisonous gases kill and hurt people and destroy urban areas e.g. Mount Unzen in 1991 killed 40 people 








Tsunamis








A 10 meter high wave will happen every 10 years in eastern Honshu





These huge tidal waves cause flooding hundreds of meters inland destroying building, crops and killing people. 





Earthquakes





Over 7, 000 each year





The tremors can destroy buildings, bridges and gas pipes causing fires.  People are killed by falling building or can be left homeless. In Kobe 1995 an earthquake killed over 5,000 people and left 250, 000 homeless. 








Complete the table below to show the effects of Japans natural hazards by summarising the information in the boxes below to the correct column














What causes a tsunami?


At the edges of the Pacific Ocean the plates underneath the ocean are thicker than the continental (land) plates.  When these plates interact along fault lines, the ocean plate can slip underneath the continent plate and cause earthquakes out at sea.  These earthquakes make the water in the oceans rise and cause large tidal waves which are often called Tsunamis.  Tsunamis can flood land nearby up to hundreds of meters in land causing lots of damage to people homes and businesses. 





What are Japan's natural hazards?





What are the features of a waterfall?





What are the features of a waterfall?





8)





7)





6)





5)





4)





3)





2)





K





PAR





AL





ION





NAT





1)





Below are jumbled names of places, activities and people associated with national parks.  Unscramble the letters to reveal the correct words





Where are the National Parks?





Hills





Primary, Secondary and Tertiary activities card sort





Campsite





Park Ranger





__ __ __    


__ __ __ __ __ __





Walking and climbing





Yorkshire Dales





Lake District





Countryside





Tourist





10)





9)





10)





9)





Lakes





What are national parks?





__ __ __ __ __ __





__ __ __ __   


__ __ __ __ __ __ __ __





__ __ __ __ __ __ __ __ __





__ __ __ __ __ __ __ __ __ __ __ __ __ 


__ __ __ __ __





__ __ __ __ __   


__ __ __ __    


__ __ __ __ __





__ __ __ __   


 __ __ __ __ __ __ __ __





Northumberland 





__ __ __ __ __ __ __ __ __


__ __ __ __ __





__ __ __ __  


 __ __ __ __ __ __


__ __ __    __ __ __  


__ __ __ __ __ __ __ __ __





__ __ __ __ __ __


__ __ __ __ __ __ __





__ __ __ __ __ __ __ __





Where are the National Parks?





North York Moors





Pembrokeshire Coast





Loch Lomand and The Trossachs 





The Broads





Exmoor





Lake District





Snowdonia





Peak District





Northumberland 





Yorkshire Dales





Brecon Beacons





Dartmoor





8)





7)





6)





5)





4)





3)





2)





K





PAR





AL





ION





NAT





1)





Below are jumbled names of places, activities and people associated with national parks.  Unscramble the letters to reveal the correct words





What are national parks?
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