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Classroom Experience

I have thoroughly enjoyed working within the classroom as part of this module.  It has given me a chance to observe different teaching methods of the teachers, how the pupils react and also to gain pupil’s opinions on geography as a subject and which lessons they particularly enjoy.  

Most of my time was spent within the classrooms of the Head of Geography, Mr Clarkson, with a range of different years.  Although the module that I planned was for year nine, I was able to help the year eleven with their coursework and helped with year seven classes.  I feel that this experience has strengthened my ambition to become a teacher and I feel that the opportunity to reinforce that I want to work in a secondary school has been invaluable.

I found the fact that the school is still using books that I used when I was in year nine quite surprising.  Although when I spoke to Mr Clarkson about the resources that were available to the geography department he agreed that they were quite dated and he has been allocated some funds to spend on new text books.  Textbooks are a very valuable resource to the lessons taught in the school but they are interchanged and used in conjunction with worksheets, atlases, maps and videos.  

The year seven classes were very different to the older years because they were more controlled, although they did play up occasionally I think that they were more worried about the consequences of their actions and the punishment that they would receive if they took it a step further.  The schools disciplinary procedure seems to be extremely effective for all the years.  There is a method in place that the teachers can follow.  If a pupil answers back to the teacher three times then the teacher has to warn them not to do it again.  If it occurs again however, the teacher will issue the pupil with a warning and send the pupils into the corridor outside the classroom with a yellow card.  This is to let the pupil calm down and give him/her a second chance to rejoin the lesson once they have calmed down.  The yellow card is so that any other teachers patrolling the corridors will understand why they are in the corridor and leave them to calm down.  If however, when the pupil comes back into the classroom and continues to disturb the rest of the class, or if his/her behaviour was too bad the first time, the pupil will be sent out of the classroom to stand in the corridor holding a red card.  Meanwhile, the teacher has to send another, more responsible member of the class to the school office to tell them that the other pupil needs to be collected from the corridor.  When they are collected, they are sent to Internal Exclusion for the day.  This is a classroom in the school that badly behaved pupils will go to and spend the day in confinement doing worksheets or exercises in silence.  The teachers have a handbook that describes the procedure for Internal Exclusion that warns not to make the process look like a reward with the more misbehaved pupils.  I can understand this as during my classroom experience I have seen that some pupils urge each other on and see being told off as something to be almost proud of as that was the reaction that they were hoping for.  For some of them, making them stay in the classroom seemed to be punishment enough!  Another common character of the pupils when faced with a new geography topic is asking how what they are studying concerns them?  Or why to they have to learn about these things that don’t effect them?  The teachers at Wortley have a very good way of bringing the geography that they are teaching down to the level of the pupils, making the subject concern them by bringing it down to their local environment and surroundings and how it will effect their future.  For example a year seven class were learning about settlement hierarchies and their characteristics.  Many of the examples in the worksheets and textbooks used London as the example of a city.  The pupils as most have never been there, started to lose interest.  So to define what a hierarchy is using settlement, the teachers used Leeds as their city at the top of the hierarchy and down to Wortley as the outer suburbs.  They also created a hierarchy within the school that the pupils had to fill in, from the Headteacher, to the Pupils.  I think this is very important because it is easy for pupils to lose interest at the beginning of a lesson and then disrupt the other member of the class.

The subjects that were covered during my time in the classroom were a year seven module on Multicultural England and a Settlement Module and prior to taking my lessons the year nines were studying Alaska and Antarctica.  I also helped a few year eleven pupils outside of the classroom with their coursework.  This was enjoyable to be speaking to the older pupils on a level and explaining to them the value of coursework that could give them a guaranteed percentage of their GCSE before the sat the exam.  I bumped into one of the pupils in town who had been quite disinterested in her coursework and had done it but not to the best ability and when she saw me she told me all the extra bits that she had done and that it was finished!  That was really great.

I am very pleased that I got a chance to observe year nine lessons whilst I was writing the year nine module because it gave me a chance to think of lots of different ideas for the lessons, and how to vary them.  I also wanted to stay away from using textbooks too much to make the lesson stand out from what the pupils had been used to doing before.

I also attended lessons with pupils of all abilities.  As my schooling was done in a comprehensive with good grades and well-behaved pupils, I had not been planning my lesson for such a wide variety of abilities.  So when I attended the bottom set of year nine geography lesson, I was quite surprised to see how low their level of learning was.  This made me go back to the work that I had done and reassess it and see if it could be applied to all abilities.

The classroom experience has been extremely rewarding and a challenge to the concepts that I had about learning and pupil’s abilities.  I was also lucky to see the module that I planned in action.  Most of the lessons were used as I had written them and seemed to go really well.  The other lessons had to be adjusted slightly, some to suit lower abilities and I updated the terrorism lesson.
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